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A study of the relationship between self-concept and primary school readiness in 6072 month-old children and the analysis of their primary school readiness and selfconcept according to some variables
Özgül POLAT, Ezgi AKŞİN1
1. Introduction
With the first breath a baby takes on its own after its birth, it understands that it is a different being than all people and things around itself and starts to develop an insight about itself. In
the most general terms, self-concept can be defined as an individual’s insight about herself or
himself. Demoulin (1999) describes self-concept as all experiences an individual has during her or
his life and the totality of positive and negative judgments which are developed accordingly. Selfconcept has two sub-divisions. These are self-efficacy and self-esteem. Self-efficacy is our sensitivity towards some duties based on our motivation, trust, and the requirement to control the stress
about these duties. Self-esteem is our perception of us and other significant things that have weight
in our lives (Demoulin, 1999).
Our early childhood experiences that we gain from households (parents, caretaker, extended family, neighbors, TV, etc.) determine our level of basic self-concept (Demoulin, 1999).
Self-concept is formed the earliest in the sixth month of a baby when it starts to realize that objects
exist in the world by themselves (Shiamberg, 1988; cited in Güngör, 2010) and it starts to build
ground around two years old when the child realizes what he or she can and cannot do.
Upon starting school, children try to develop skills such as reading, writing, interpersonal
relations, and playing games while they also start showing interest in the process of selfevaluation. (Schiamberg 1988; cited in Güngör, 2010). Oktay (2004) notes that primary school
readiness is a complex process and describes some basic factors that researchers investigate with
some differences as physiological factors, intelligence factor, environmental factors, and emotional
factors.
In the light of these findings, the basic interest of this study is self-concept and primary
school readiness and various variables that might influence them.
The purpose of this study is to examine the relationship between self-concept and primary
school readiness in 60-72 month-old children that attend pre-school and to analyze their primary
school readiness and self-concept in terms of some variables.
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2. Method
The study is designed and conducted with relational survey model. Study group is 308 children at
60-72 months of age who attend preschools under Ministry of Education in Istanbul and who are
chosen with random sampling method (casting lots). Teachers filled out Demoulin Self Concept
Scale and the subscale of Marmara Primary School Readiness Scale. The researcher applied Marmara Primary School Readiness Scale to children. All the tests started to implement during the
month of May in spring semester of 2011-2012 academic year and continued until the academic
year ended.
In the study, a demographical information form that was prepared by the researcher,
“Demoulin Self-Concept Developmental Scale” that was translated to Turkish, validity and reliability studies done by Kuru Turaşlı (2006), and “Marmara Primary School Readiness Scale” that
was developed, standardized, and validity and reliability studies established by Polat Unutkan
(2003a) were used.
Demoulin Self-Concept Developmental Scale (Kuru Turaşlı, 2006) includes expressions
of children about themselves, their teachers, friends, family, and some activities at pre-school.
Marmara Primary School Readiness Scale (MPSRS) (Polat Unutkan, 2003a) is a school
maturity scale which is standardized specifically for 60-78 month-old Turkish children. The scale
measures children’s primary school readiness in all developmental fields.
3. Findings
There were 144 girls (46,8%) and 164 boys (53,2%); 79 of them (25,6%) had no siblings, 157
(51,0%) had one sibling and 72 (23,4%) had 2 siblings.
Frequency distribution and percentage of children that participated in the study in terms of parents’
level of education reveals that 107 mothers (34,70%) have primary school, 43 mothers (14,0%)
have secondary school, 84 mothers (27,3%) have high school, and 74 mothers (24,0%) have university degrees. 83 of fathers (26,9%) have primary school, 51 (16,6%) have secondary school, 90
(29,2%) have high school, and 84 (27,3%) have university degrees. In terms of level of income, 76
families (24,7%) have low, 197 families (64,0%) have middle, and 35 families (11,4%) have high
level of income.
Table 1 analyses findings of the first sub-problem that examines whether or not there is a significant relationship between development of self-concept and primary school readiness of 60-72
month-old children who attend pre-school.
Table 1. Pearson Correlation Results of MPSRS and Self-Concept Perception Scale Scores
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When Table 1 was examined, a positive significant relationship was found between
Mathematics and Self-Esteem (r=,118, p< .05) and Mathematics and Self-Concept (r=,114, p<
.05). In addition, there is a significant positive relationship between Mental and Language Development and Self-Esteem (r=,133, p< .05), Self-Efficacy (r=,138, p< .05) and Self-Concept (r=,149,
p< .05). There is also a significant positive relationship between Social Emotional Development
and Self-Esteem (r=,143, p< .05) and between Social Emotional Development and Self-Concept
(r=,138, p< .05). Lastly, there is a significant positive relationship between Physical Development
and Self-Esteem (r=,129, p< .05) and Physical Development and Self-Concept (r=,132, p< .05).
Relationships and differences between demographical data from the study group and primary school readiness are examined in the following paragraphs. Results of T test of children’s
MPSRS-Social Emotional Development Sub-Scale Scores According to Gender Variable are examined and there is a significant difference in children’s MPSRS-social emotional development
sub-scale scores according to gender (t= 2,033; p<.05). This difference is in favor of girls (X=
94,48).
When the results of T test of children’s MPSRS-Self-Care Sub-Scale Scores were examined, it was found that there is a significant difference in children’s MPSRS-self-care sub-scale
scores according to gender (t= 2,600 ; p<.05). This difference is in favor of girls (X= 44,50).
When the results of ANOVA Test of Children’s MPSRS-Mathematics Sub-Scale Scores
were examined, it was found that there is a significant difference between children’s primary
school readiness mathematics sub-scale scores according to mother’s level of education variable
(F=10,757, p< .01). Tamhane’s T2 test was conducted to examine the source of difference and it
was established that there is a significant statistical difference between children whose mothers
have higher degrees.
When MPSRS-Sound Sub-Scale scores were examined, a significant difference was
found according to mothers’ level of education variable (F=8,353, p< .01). Tukey test was conducted to establish the source of difference and it was established that there is a significant difference between children whose mothers have higher degrees.
There is a significant difference between children’s MPSRS-Cognitive and Language
Development Sub-Scale scores according to mothers’ level of education variable (F=3,559, p<
.05). Tamhane’s T2 test was conducted to examine the source of difference and it was established
that there is a significant difference between children whose mothers have higher degrees.
Results of ANOVA Test of Children’s MPSRS-Social Emotional Development Sub-Scale
Scores According to Mothers’ Education Level are examined. There is a significant difference in
children’s MPSRS- Social Emotional Development Sub-Scale scores according to mother’s level
of education variable (F=6,188, p< .01). Tamhane’s T2 test was conducted to examine the source
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of difference and it was established that there is a significant difference between children whose
mothers have higher degrees.
According to the results of ANOVA Test of Children’s MPSRS-Mathematics Sub-Scale
Scores According to Fathers’ Education Level; there is a significant difference in children’s
MPSRS-Mathematics Sub-Scale scores according to father’s level of education variable (F=9,788,
p< .01). Tamhane’s T2 test was conducted to examine the source of difference and it was established that there is a significant difference between children whose fathers have higher school
degrees.
There is a significant difference in children’s MPSRS-Sound Sub-Scale scores according
to father’s level of education variable (F=7,935, p< .01). Tukey test was conducted to examine the
source of difference and it was established that there is a significant difference between children
whose fathers have higher degrees.
According to the results of ANOVA Test of Children’s MPSRS-Cognitive and Language
Development Sub-Scale Scores According to Fathers’ Education Level; there is a significant difference in children’s MPSRS-Cognitive and Language Development Sub-Scale scores according
to father’s level of education variable (F=4,267, p< .01). Tamhane’s T2 test was conducted to
examine the source of difference and it was established that there is a significant difference between children whose fathers have higher degrees.
Results of ANOVA Test of Children’s MPSRS-Social and Emotional Development SubScale Scores According to Fathers’ Education Level are examined; there is a significant difference
in children’s MPSRS-Social and Emotional Language Development Sub-Scale scores according to
father’s level of education variable (F=4,484, p< .01). Tukey test was conducted to examine the
source of difference and it was established that there is a significant difference between children
whose fathers have higher degrees.
When the results of ANOVA Test of Children’s MPSRS-Mathematics Sub-Scale Scores
According to Socioeconomic Level of Families are examined; there is a significant difference in
children’s MPSRS-Mathematics Sub-Scale scores according to socioeconomic level of families
(F=6,525, p< .01). Tamhane’s T2 test was conducted to examine the source of difference and it
was established that there is a significant difference between children from families with middle
income level and children from families with low income level in favor of middle income level,
children from families with high income level and children from families with low income level in
favor of high income level.
There is a significant difference in children’s MPSRS-Science Sub-Scale scores according to socioeconomic level of families (F=7,017, p< .01). Tukey test was conducted to examine the
source of difference and it was established that there is a significant difference between children
from families with middle income level and children from families with low income level in favor
of middle income level.
According to the results of ANOVA Test of Children’s MPSRS-Sound Sub-Scale Scores
According to Socioeconomic Level of Families; there is a significant difference in children’s
MPSRS-Sound Sub-Scale scores according to socioeconomic level of families (F=3,936, p< .05).
Tukey test was conducted to examine the source of difference and it was established that there is a
significant difference in terms of sound skills between children from families with middle income
level and children from families with low income level and children from families with high income level and children from families with low income level.
Relationships of and differences in self-concept of participants and demographical variances are examined in the following paragraphs. Results of T Test of Children’s Self-Concept Test
Scores According to Gender Variable are examined and there is a significant difference in children’s self-concept test scores according to gender (t= -1,982; p<.05). When total mean scores of
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self-concept test were examined, it was established that mean score of boys (X=75,32) is higher
than mean score of girls (X=73,96) and that this difference is in favor of boys.
According to the results of ANOVA Test of Children’s Self-Concept Test Self-Esteem
Sub-Scale Scores According to Level of Education of Fathers; there is a significant difference in
children’s self-concept test self-esteem sub-scale scores according to father’s level of education
variable (F=3,688, p< .05). Tukey test was conducted to examine the source of difference and it
was established that there is a significant difference in terms of level of self-esteem between children whose fathers have university degrees and children whose fathers have primary school degrees.
When the results of ANOVA Test of Children’s Self-Concept Test Self-Efficacy SubScale Scores According to Fathers’ Education Level examined; there is a significant difference in
children’s self-concept test self-efficacy sub-scale scores according to father’s level of education
variable (F=4,379, p< .01). Tukey test was conducted to examine the source of difference and it
was established that there is a significant difference in terms of level of self-efficacy between
children whose fathers have higher school degrees.
Lastly, there is a significant difference in children’s self-concept test total scores according to father’s level of education variable (F=4,595, p< .01). Tukey test was conducted to examine
the source of difference and it was established that there is a significant difference in terms of selfconcept total scores between children whose fathers have higher school degrees.
4. Discussion
It was established that children’s gender create differences in favor of girls at MPSRS social
emotional development and self-care skills sub-scales and in favor of boys at self-concept scores.
While level of education of parents create differences at some MPSRS sub-scales, it was
determined that level of education of mothers does not create differences in terms of self-concept
although level of education of fathers does create differences in terms of self-concept. Number of
siblings does not create differences in primary school readiness and self-concept. It was
determined that socio-economic levels of families create differences in MPSRS-mathematics,
science, and sound studies sub-scales while creating no differences in self-concept. When the
relationship between children’s primary school readiness and self-concept was examined, it was
determined that as children’s self-concept scores increase their mathematical skills, mental and
language development, social and emotional development and physical development increase.
When the difference between children’s gender and their self-concept was examined, it
was found that boys have a higher level of positive self-concept than girls. On the contrary, Çelik,
Tuğrul, and Yalçın (2002), Bosacki (2007), and Bencik (2006) found that girls have a higher level
of positive self-concept than boys. Turaşlı (2006), Şeremet (2006) and İkiz (2009) noted that selfconcept of pre-school children does not differentiate according to gender variable. In all relevant
researches conducted by Demoulin, it was determined that self-concept does not differentiate
according to gender (İkiz, 2009). In light of such conflicting results, it is suggested that more
studies must be conducted in our country on this subject.
It is noted that as mothers’ level of education increase, primary school readiness
mathematical and sound skills and cognitive and language development, social emotional
development increase. Studies conducted by Erkan (2011); Edwards, Baxter, Smart, Sanson, and
Hayes (2009); Kırca (2007) and Yazıcı (2002) also concluded that as mothers’ level of education
increase, children’s primary school readiness increase.
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The study also concluded that as fathers’ level of education increase, children’s selfconcept increases. Similarly Şeremet (2006) and İkiz (2009) determined that increasing level of
education of fathers is connected with increased levels of self-concept in children.
It was noted that as fathers’ level of education increase, children would have a higher
level of mathematical and sound skills, cognitive and language development fields and social
emotional developments. Yazıcı (2002), Ahioğlu (2006) and Doyle, Cheevers, Finnegan,
McEntee, and McNamara (2009), Kırca (2007) and Erkan and Kırca (2010) expressed that there is
a significant difference between level of education of fathers and school readiness. Considering the
fact that level of education of mothers also makes significant difference on the same areas, it can
be concluded that the areas that get affected from parents’ level of education.
As socioeconomic status of families develop, children’s mathematics, science, and sound
skill scores increase. Polat Unutkan (2007), Polat Unutkan (2006), Üstün, Akman and Etikan
(2004), Taner and Başal (2005) Janus and Duku (2007); Doyle, Cheevers, Finnegan, McEntee, and
McNamara (2009); Thornburg, Mayfield, Hawks, and Fuger (2009); Kelly (2010) and Erkan
(2011) also reached to similar conclusions.
The significant positive relationship between self-efficacy sub-scale and only cognitive
language development suggests that children’s self confidence in their success can be supported by
their progress in cognitive language development.
The only MPSRS sub-scale which self-concept scale and its self-esteem and self-care
sub-scales in significant positive relationship is the cognitive and language development sub-scale.
In other words as children’s cognitive and language development increases, their perception of
themselves next to others, their self-confidence in success and their general perception of
themselves would develop. Cognitive and language development is seen as the key factor of
success in society. In this light, it can be argued that children’s cognitive and language
development can increase with positive feedback from society and as a result their self-concept
can be positively affected.
In light of these results, following suggestions can be made:
• This study that researched children’s self-concept and their primary school readiness can
be repeated in different cities of Turkey with different samples and results can be
compared,
• In-service trainings on primary school readiness and self-concept can be made available
to teachers to ensure more effective teaching,
• Family support programs can be developed and applied to increase awareness of families
on self-concept and primary school readiness,
References
Ahioğlu, S. Ş. (2006). Öğretmen ve Veli Görüşlerine Göre Farklı Sosyoekonomik Düzeydeki
Ailelerin İlköğretim Birinci Sınıf Öğrencilerinin Okuma Yazma Sürecini Etkileme Biçiminin
Değerlendirilmesi. Çukurova Üniversitesi Sosyal Bilimler Enstitüsü, Eğitim Bilimleri
Anabilim Dalı, Yüksek Lisans Tezi. Adana.
Bencik, S. (2006). Üstün Yetenekli Çocuklarda Mükemmeliyetçilik ve Benlik Algısı Arasındaki
İlişkinin İncelenmesi. Hacettepe Üniversitesi, Sağlık Bilimleri Enstitüsü, Çocuk Gelişimi ve
Eğitimi Programı Yüksek Lisans Tezi. Ankara.
Bosacki, L. S. (2007). Children’s Understandings of Emotions and Self: Are There Gender
Differences? Journal Research in Childhood Education, 22:2, 155- 172.
19

Özgül POLAT, Ezgi AKŞİN

Çelik, E.; Tuğrul, B. ; Yalçın, S. S. (2002). Dört Altı Yaşlar Arasındaki Anaokulu Çocuklarının
Duygusal Yüz İfadesiyle Kendilerini, Anne-Babalarını ve Öğretmenlerini Algılaması.
Hacettepe Üniversitesi Eğitim Fakültesi Dergisi, 22: 29-39.
Demoulin, Donald F. (1999). ‘A Personalized Development of Self Concept for Beginning
Readers’. Journal of Education, v.120, i.1, p14.
Erkan S. (2011). Farklı Sosyo-ekonomik Düzeydeki İlköğretim Birinci Sınıf Öğrencilerinin Okula
Hazır Bulunuşluklarının İncelenmesi. Hacettepe Üniversitesi Eğitim Fakültesi Dergisi 40:
186-197.
Doyle, O.; Cheevers, C.; Finnegan, S.; McEntee, L.; McNamara, K. (2009). Evaluation Of The
“Preparing For Life” Early Childhood Intervention Programme. Report on Children’s Profile
at School Entry 2008-2009.
Edwards, B.; Baxter, J.; Smart, D.; Sanson, A.; Hayes, A. (2009). Financial Disadvantage and
Children’s School Readiness. Family Matters, no:83.
Erkan S., Kırca A. (2010). Okul Öncesi Eğitimin İlköğretim Birinci Sınıf Öğrencilerinin Okula
Hazır Bulunuşluklarına Etkisinin İncelenmesi. Hacettepe Üniversitesi, Eğitim Fakültesi
Dergisi, 38: 94-106
Güngör G. (2010). İlköğretim Düzeyindeki Öğrencilerin Benlik Kavramlarının Ve Çalışma
Alışkanlıklarının Değerlendirilmesi. Gazi Üniversitesi, Eğitim Bilimleri Enstitüsü Ortaöğretim
Sosyal Alanlar Eğitimi Anabilim Dalı, Felsefe Grubu Öğretmenliği Bilim Dalı, Yüksek Lisans
Tezi.
İkiz, H. (2009). 6 Yaş Grubundaki Çocukların Benlik Algıları ile Aile İşlevleri Arasındaki İlişkinin
İncelemesi. Yüksek Lisans Tezi, Marmara Üniversitesi Eğitim Bilimleri Enstitüsü, İstanbul.
Janus, M.; Duku, E. (2007). The School Entry Gap: Socioeconomic, Family, and Health Factors
Associated With Children’s School Readiness to Learn. Early Education & Development,
18:3, 375-403.
Kelly, N. J. (2010). The First Day Of Kindergarten: Examining School Readiness Advantages and
Disadvantages Across Multiple Developmental Contexts. PhD Thesis. University Of Illinois,
Urbana, Illinois.
Kırca, A. (2007). Okul Öncesi Eğitimin İlköğretim Birinci Sınıf Çocuklarının Okula Hazır
Bulunuşluklarına Etkisinin İncelenmesi. Hacettepe Üniversitesi Sosyal Bilimler Enstitüsü
İlköğretim Anabilim Dalı, Okul Öncesi Eğitimi Bilim Dalı Yüksek Lisans Tezi, Ankara.
Oktay, A. (2004). Yaşamın Sihirli Yılları: Okul Öncesi Dönem. Epsilon Yayınları, İstanbul
Polat Unutkan, Ö. (2003). Çocuğunuz Okula Hazır Mı? , Ve Eğitim İletişim Dergisi, (AğustosEylül Sayısı), İstanbul.
Polat Unutkan, Ö. (2003a). Marmara İlköğretime Hazır Oluş Ölçeğinin Geliştirilmesi ve
Standardizasyonu. Doktora Tezi. Marmara Üniversitesi Eğitim Bilimleri Enstitüsü, İstanbul.
Polat Unutkan, Ö. (2006). A Study of PreSchool Children’s School Readiness Related to Scientific
Thinking Skills. Turkish Online Journal of Distance Education-TOJDE July 2006 ISSN 13026488 Volume: 7 Number: 4 Article: 6.
Polat Unutkan, Ö. (2007). Okul Öncesi Dönem Çocuklarının Matematik Becerileri Açısından
İlköğretime Hazır Bulunuşluğunun İncelenmesi. Hacettepe Üniversitesi Eğitim Fakültesi
Dergisi, 32: 243-254.
Raver, C. C. (2003). Young Children’s Emotional Development and School Readiness. ERIC
Clearinghouse on Elementary and Early Childhood Education, Children’s Research Center,
University of Illinois. http://ericeece.org/pubs/digests/2003/raver03.html. Access date:
03.07.2014
20

Özgül POLAT, Ezgi AKŞİN

Şeremet, Ö. E. (2006). Okul Öncesi Dönemi Çocuklarının (5-6 Yaş) Kendilik Algılarının Çeşitli
Değişkenlere Göre İncelenmesi. Marmara Üniversitesi Eğitim Bilimleri Enstitüsü, İlköğretim
Anabilim Dalı, Okul Öncesi Öğretmenliği Bilim Dalı, Yüksek Lisans Tezi, İstanbul.
Taner, M.; Başal, H. A. (2005). Farklı Sosyoekonomik Düzeylerde Okul Öncesi Eğitimi Alan ve
Almayan İlköğretim Birinci Sınıf Öğrencilerinin Dil
Gelişimlerinin Cinsiyete Göre
Karşılaştırılması. Uludağ Üniversitesi Eğitim Fakültesi Dergisi, XVIII (2), 2005, 395-420.
Thornburg, R. K.; Mayfield, A. W.; Hawks, S. J.; Fuger, L. K. (2009). The Missouri Quality
Rating System School Readiness Study. The Mid-America Regional Council’s Metropolitan
Council on Early Learning.
Turaşlı, N. K. (2006). 6 Yaş Grubu Çocuklarda Benlik Algısını Desteklemeye Yönelik Sosyalduygusal Hazırlık Programının Etkililiğinin İncelenmesi. Doktora tezi, Marmara Üniversitesi
Eğitim Bilimleri Enstitüsü, İstanbul
Üstün, E.; Akman, B.; Etikan, İ. (2004). Farklı Sosyo-Ekonomik Düzeydeki Çocukların Bilişsel
Gelişimlerinin Değerlendirilmesi. Hacettepe Üniversitesi Eğitim Fakültesi Dergisi, 26: 205210.
Yazıcı, Z. (2002). Okul Öncesi Eğitimin Okul Olgunluğu Üzerine Etkisinin İncelenmesi. Milli
Eğitim Dergisi. Sayı:155-156.
http://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_Dergisi/155-156/yazici.htm Access
Date: 24.06.2014

21

