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Abstract

Children constitute a significamart of users in urban spaces, ¢hi | dr endés picturing their id
users of the urban space and interpreting tldeaeings create amtnip or t an't source both for the
educatorsThe drawnings of children are not only some wa outputsput arealsocovered by the everyday life, like a fabric.

I nsufficient studies on the chheil drclecaredhe reasdor the focosnof this studly. t h e
Although readingdrawings is, in facta psychological subject, as they contain perception of the space and are related with the
outer world, they are particularly of interest for the environmegrggthologists and designers creating the environment (such as
architectsandurban planners). Based on what thiawings show, what the humdacused degin needs and does not nestdll

be intepreted in scope of this studin this study, thedrawings ty 7th grade students die environment, their memorized
perception of the city, chaos and unhealthy aspects of thésditjerpreted.

KeywordsThedawi ngs of <children, ,Urksgtnamrchull dren, Kasémpaka

1. Introduction

The population of children in our countrgpresents one thiraf the whole populatioNevertheless, they are the
groups that are prioritised the least in ihgprovementof urbanareas(Birol, 2008). Taking into account the
quantitative amount of childreis an implication to the qualitative importance of them in terms of Turkey's
economic, cultural and social conditions (Parin and Bilan, 2007). In addition, children are worth analysing for the
lack of sufficient number of spaces for them. The fact thatien grow up in bad quality urban areas might affect
their personal development, creativity and capability to take on responsibilities. Children are locked indoors in &
manner feelp from the city's complicated life and are not able to use the urbas apart from between home and
school.

The most important reason why there is not enough concern about areas for children in the urban areas is becal
the childhood is seen by adults as a short and temporary period. Because children are a grougiefythieaso
cannot vote, they have no political say. Therefore, they are not able tolypebicessviews on their needs and
expectations. Unfortunately, cities are not constructed according to children, who lack that kind of expression. Ther
deservesone detailedfield studies and researtb find out how children perceive the life conditions in cities, the
urban areas they useadthe places they liveloday's children should be seen as the adults of tomorrow and their
relationship with the city shoulde analysed, thepaceghey require should be determined and the insufficiencies in
today's urban areas should be identified.
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2. Relationship Between Children and Urban Space

In the past different i nfl ue nréldtienship with the urbarsenvwenment c o
(Hart, 1979; Lynch, 1977; Matthews, 1992; Ward, 1990). A child's development is the outcome of his/her genetics
and environmental interactions. Children's development and socialisation otomynin a sociaénvironmentput
also in a physical environment ( G°k me nstronghifléencsth) . T
the child's social development.

Today cities are getting crowded due to the variety of business and social opporturétied tiffthe people.

Due to the increasing population density and intensive construction, urban spaces that children can use a
decreasing. Being at school under their teacheittance and being at home under their pargoidance, children

can feel nost liberated in the common public areas where they can be on their own. The best example to that woul
be the street in his/her neighbourhood in which that child can feel most liberated.

This study has been based on the child's perception of his/henaiginbourhood and space, and then his/her
description and representation of that perception in hisdvarpicture. Childremre offering us a window into their
own developing understandimgWo r | d . Drawi ngs provi de r iThdéperceptisnsgfht s
their nearby and further environments naturally depg@mdhose children's age, sex, class, education and income
status. Learning about the world, paying attention to spatial features, perceiving and making sense of them in tt
correctways are possible only if they can place that information in their mind and internalize it cognitively. This
process is called cognition in the literature (Morgan, 1991). As the eyes are the most important organs for spati
cognition, the perceptiondfite s pace can be rather achieved by mean:c

Sivri (1993) states that, the literature studies regarding children's behaviour and their relationship with the
environment are usually covered in the areas of social and physical imp#usesivironment on childrethat is,
children’s behaviour and expectations in designed environments. It is known thegtareltiresidential blocks and
the lack of open space in the city impact children's development in a negative way. In thatilckee, dévelop
their perception of space by stimuli such as television, internet and advertisement billboards. However, residenti
site based and/or muléitorey urbanisation distances children from nature and does not sufficiently respond to the
developre nt of t he cogniti v éccardingly, childtel ¢grdweheir neighpourbhood bQ Mears) .
of the signs in their visual memory.

In spatial minds, there are rather learned images. People keep the cognitive maps for different spaces in differe
levels. These follow a scale from small to large such as from houses, neighbourhood units, cities, nation and to tt
whole world. Regarding urban children, as Hollowayd Hubbard (2001) underline in their study, children's
cognitive maps, the pictureseth draw and their role model exercises have a different approach to those of adults,
and they also touch on different emotions. In the studies carried out with regards to the disciplines of design, th
relationship of children with the space is rarely toeat upon. It is also underlined that, in a similar way, children's
relationship with the space and environment is not focused on in the discipline of Geography (Ward, 1990 anc
Aydemir, 2011). It is possible to say that, there is a spark of interest iyethigw topic.

Design for children requireknowing the child, to understand the importance and necessity of placésefor
child, and to know activities children do and want to do especially in urban public areas (Acar, 2013). Therefore,
studiescould becarried out that display how children use the urban areas in current circumstandesréaisingly
important to find out what kind of space children need and what spaces they lack by learning from their own
language, writings and drawings.

3. Readingthe Drawings of Children

Today, the visual media tools settle in our lives very quickly, and it will be inefficiemitgfut imagesre not
used in educational scienceslso, interpreting children's picturesiust be approached in a different wénan
interpreting their writingsWilliams (2007) also highlights the muliormed educational means of children, and
points out the significance of interpreting the drawings made by children for their own Besdtuse children's
drawings are clear, esy to understand and sincere, it has been an interest to many researchers to read an
understand them, and this interest still contindém pictures that children draw are not only samugput images
they made on their own. On the contrary, these pisturear e i nter woven with daily
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reading mostly implies the reading of a written text, the increasing number of visual stimuli and the visual materials
in children's education today make it urgently necessary to read and intefgireih&hpictures.

For children, drawing pictures is sometimes a kinetic activity and sometimes an expressive tool to show theil
internal world and perception. Children choose to draw pictures to sometiplasean event or situation aather
timesto express their emotior(sB ¢, ¥ ¢ k k a r a bChildranks pictize@ @84t the content and the way of their
thinking, thus they are very important (Aydemir, 2011). The child presents his/her information to us in the form of a
picture.

Research shows thahildren's pictures display a systematic development manner (Schirrmacher, 1988:97). One
of the approaches that ano explain children's pictures from a theoretical point of view is the developmental
apprach. The developmental approaatichtries todeterminewhy the child has drawn a certain picture, by using
the theories that interpret their games.

Children's perception of the world they live in is very different to ad(lieman, 2006). Thénes of achild
reflect his/her perception. The lines ipictures also differ and gain different meanings depending on the
development stage of children. According to Piaget, the development of brain during childhood goes through certai
stages, mostly depending on the genetic maturity and the child's ageis THetausechildren have different
physical, social and cognitive perceptions and projections in different pefeels: child does go tlough certain
stages either soon or later, or slower or faster (San,1979:133). Loeldridfs a similar classification (Uysal and
Selvi, 2012:249), but this study will use Piaget's classification (Yavuzer, 1992):

1- Scribbling period (2 years old)

2- Preschema period (4 years old)

3- Schema period €9 years old)

4- Reality (grouping)eriod (912 years old)

5 - Naturalisation of reality (over 12 years old)

In their study supported by field observations, Uysal andi §012) have established thae child's expression
of his/her memory of the space that is gathered from his/lsealvcognition when drawing lines coincides with
his/her stages of development. Therefore, it is important to analyse children's cognitive development in order to fin
out how they represent their relationship with the space in their pictures.

Thisstudyanal yses the pictures of the grade 7 students
reality stage and more in the naturalisation of reality stage (betweé&f Ygars old). When the child reaches
his/her last stage of development, histirare a realistic display of his/her life, and his/her rsidiéd cognitive
development is rooted in these lines (Uysal and Selvi, 2012). The children of these stages are aware that they ¢
part of a society and they depict it on their pictures s€tdawingsdisplay signs of the society and culture that they
live in. The fiction of space is improved in the picture and the spaces where the events take place are reflected in tl
picture in a detailed way. Theine motor control of their hands has maidy however, the emotional turbulences of
puberty mightbe reflected in their picturd¥avuzer, 1992).

4 Kasémpaka Chi | dadf Eer NeighPoerhoodam The dmalyzing Their Drawings

Kasémpaka is a very ol d s e tmpite'smggasdockyanmd,evhichwisisattied h a
right after the congquest of |l stanbul in 1453. Yent
Turkish Navy, the land of sea captains, bullies and rowdies. The area lost the impressivenesa teitause of
the big fire in 1821. The district, which was the home of privileged people such asahighg mariners, turned
into an area in which sailors and middlass people started to reside after the fire (Erol, 2011). Before the fire, it
was anarea covered with wooden houses, which lost that quality after the fire and started turning into an area ir
which workers and poor people started to live as of the 20th century (Tanman, 1994). Today, the wooden house
have been replaced by disorganised bud i ng s . After Hali- was announced
coast was opened to the industrial féigil, which was followed by rapioshmigration into these areas and the
construction of shanties here.
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Today, Kia anéanep which is in the centre of Istanbul @néhhabited by a disadvantaggdoup of
people.K a s € mipaa & poputéon of 110,000 people todayhis population densitylue tomigrations. Being
situated at theentreof the city and at the locatiaf being abldo provide easy access to, matla s € mpcarrea b e
almost the first stop for the peopenigratingfrom the rural areas (Sezer, 2010). The area which bears the marks of
di sorganised infrastructur e h d%90ygToday,the areahds a neglected aad
ruined look due to the density of the disorganised immigration from the Black Sea Region.

Prior to the study, a central secondary school in the area was looked into to contact the children that are in the Ia
two stages of their cognitive devel opment . Kadeéemehrn
squar e. K a d earmpsdhaulenas bsile by tha Mavy Superintendents in 1875 to raise naval officers. This
school which was called the Navy Middle School was built in stone with wooden ceilings. The building was
reserved for restoration in June 1982 an@dpened for educativin 1984 (Url 1). The study was carried out in
November 2013. As per the school principal's suggestion, 23 grade 7 stpaeitipated.The study has enabled
the students to gather in Turabibaba Library in the same aredrampictures inthe absence of their teacher.
Turabibaba Librarys| ocat ed i n Ksneee2008 and has seqvices that are more focused on children.
There are no other libraries, courses or recreational centres in the nearby area. The adtastiypg@fa picture hs
been done on the spot, without giving gtedentghe subject matter beforehand, without looking at any documents
but just to get their perceptisnf their neighbourhoodsthey arein their memory. After the drawing session, each
studentwere intervewed individuallyto find out what they tried to express with their lines in the picBetow are
the addresses of Kadémehmet Secondary School, Tur a
respectively depending on their session.

Sir
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Figurel. Thelocations ofchildren

The children were first given coloured stabilo pens and were asked to pick the colour they wanted. After that,
they were advised to colour the pictures using pastel pens. While some children used only the stabilo pens, tt
othess preferred to use pastel pens to colour their pictures. The interpretation of the children's pictures will be don
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comparing their pictures to the existing urban pattern. The children who live in the same orlotzdely streets
will be evaluated togaer.

Figure 4: Nalincibayir1 Street

The first child is a girl who depicted her street half black because of the street works, and she highlighted the
finishing of the works in blue. She showed how people's ears were ringing because of the noise coming from th
street works. In her session, she rhostentioned that the street is dirty, the buildings are next to each other and
multi-storey, there is always rubbish on the street and there are always cars parked on the pavenesifthThe
child is a boy. When we asked about his flat, he showecdhtttedne on the top lefiwhich was not any different
from the other ones. When he was asked whpiebes he uses more, he answered that he does not have any friends
in his street but usually goes to the other neighbourhood at the back. He said thaisit due to the street works.

He drew the sun and clouds as natural elements. He did not have any people in his picture. When he was asked if
likes his neighbourhood, he answerétY eso

7 = 4
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Figure 8: Kulaksiz street
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The secad child is a boy who had a lot of empty spaces andmand base in his picture. He said that he drew
the picture of the building opposite his which has more cheerful pple inside, and expressed thia¢ other flat
has someone who gets annoyed when the kids play. He depictetvwhdérom his own flat ad the sun. The
fifteenth child is a girl who showed her flat as the one at the bottom left. She said that she has a friend in the flat
the bottom right. When she was asked if she was happy with her neighbourhood, she afigesrdulit she said
she vanted the street and the pavement to be larger. As nature elements, she drew the sun, birds and clouds and
included people in her picture. The 20th child is a girl who said that she drew the top left building which is hers anc
the other buildings orhe street further up. She also drew the satellite dish on her building. She drew the sun and
clouds. When she was asked where she plays outdoors, she answered that she does not go out that much, bec
"there is too much evil around, nowhere to play,stieets are too narrow with too many cars and there is nowhere
left for them to play."”

Figure 9: The drawing of 16th child Figure 10: The drawing of 22nd child  Figure 11: The drawing of 10th child

%

Figure 12: Kadmel—lmegt Street

The sixteeth child is a boy who said that the flat at the bottom right is theirs and the building in the middle is the
school. He said there are narrow spaces betwse buildings and they usually play there. ld& <is friends are
not in thepicture but thg are somewhere nearby. The twenty secohild is a boyand his flat is in the middle on
the left hand side at the beginning of the road. He, $&idrs parkaround here and firBghters and ambulances
pass by here.” When he was asked where he plays, he answered that he does not go out. Whekdtkifvas a
would go out to playf the street was as he wanted it to be, he answered that he still does tiue teeet. When
the reason was looked into, it was because his friends also never go out. This actually shows thagskilthjent
to confined tointeriorsa s | on g a suitdble spaces fa theam Thettechild is a girl who filled the Ha
left part of the picture with buildings and left the right half part all empty. She said the reason for that is because
there are construction works in the building over there. She said she is not happy with the buildings, and due to tt
nearby tunnel mject, it is noisy day and night. The building on the left is where she lives. She detailed the exterior
decorations of the building by drawing the windows and the iron balcony bars.
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Figure 13: 1The drawing of 18th child Figure 14: 1The drawing of 3rd child Figure 15: 1The drawing of 6th child Figure 16: The drawing of 9th child

Figure 17: Deniz Hastanesi Slope Figure 18: Araphk Street

The twenty second and sixtekrchildren fom the previous group artide eighteenth and tli children from this
group are the ones thato live closest to the school. The eightieahild is a boy and the black building in the
middle is his flat. He mentioned that the building next door is where the grocery is andefhahe Deniz Hospital
and its balconies. He also said, "We feed pigeand | drew them, too." He said there are tunnel works just under
the hospital and they play in the spaces between the grocery and his flat. The 3rd child is a girl and thie top flat
one of the buildings on the left is hers with a park just opposite. She says she does not go to the park that much, |
rather to the shohe said'The parkis for small kids' While the other children drew the pictures showing two
parts, this one wadrawn showing four partIhe 6th child is a girl and her flat is in the top right of the second next
building to the black building. She said that, the sideways are for Quran courses and there is a small garden at t
back of that building. Although shalkedabout open spaced the bottom left, she said she does not play there and
mostly stays at home. The 9th child is a girl who showed that the building in the middle is where their flat is and
they dump the rubbish right opposite their building. Steaged that the park is the place where the cats are. When
she was asked where she goes most, she setsvledo not go out that mudidon't like it."
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Figure 19: The drawing of 23rd child Figure 20: The drawing of 11st child Figure 21: The drawing of 17th child

Figure 22: Akide Street Figure 23: ibadullah Street

The twenty third child is a boy and their flat is in the building on the left hand side. He said he tried to draw
window shutters. The space he uses most is his friend's flat in the building next door. He said, "There is a par
further downhill and we play there, as well astime streets.” When he was asked if he likes it addinere, he
answer ed, fenthchildds a oy who said ¢hat his flat is the second from the bottom of the red building.
He said he does not have friends in this street and the shops are at the back of this street. The nature element is
flower pot at the bottom in the left handisi The 17th child is bBoy; his building is the first one on the left. He
said, "There is a big land near the opposite buildings, but | did not draw that." He said they do not play there
because that is where cars are usually parked. He said therpaseairs between the buildings and they play ball
games there. He said, "My friemdo to workthey left school.” When he was asked if he will also leave school, he
answered that he wants to go to high school. It is obvious that he can't play that mucle bec&iends work.
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